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School overview
	Detail
	Data

	Number of pupils in school
	362

	Proportion (%) of pupil premium eligible pupils
	69%

	Duration of this plan
	3 years

	Date this statement was published
	July 2025

	Date on which it will be reviewed
	July 2026, July 2027, July 2028

	Statement authorised by
	Headteacher

	Pupil premium lead
	Headteacher

	Governor / Trustee lead
	Ian Blackburn


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£ 381.780

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£ 0 

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£ 381.780


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	At Knowleswood Primary School, we are committed to raising aspirations, improving life chances and promoting social mobility so that all pupils, regardless of background, achieve well and are prepared for the next stage of education. Our ambition is that disadvantaged pupils access a broad, ambitious curriculum, make strong progress from their starting points and develop the confidence, resilience and aspiration needed to succeed.
We recognise that high‑quality teaching has the greatest impact on improving outcomes and closing attainment gaps. Therefore, our pupil premium strategy prioritises consistently strong teaching and learning for all pupils, alongside targeted and timely support where disadvantaged pupils face additional barriers. Funding decisions are informed by a rigorous analysis of need, ensuring resources are directed where they will have the greatest impact for individuals, groups or cohorts.
We acknowledge that disadvantage is complex and extends beyond financial hardship. Current barriers within our school community include language and communication delays on entry, low confidence and aspiration, attendance and punctuality concerns, behavioural and emotional needs, challenges within the home environment including finances, adult mental health and physical health and challenges within the community; access to adequate housing, access to health services, exposure to criminality and anti-social behaviour. Addressing these barriers requires a whole‑school approach, strong partnerships with families and effective use of external support.
Our Objectives
· To close the attainment gap between disadvantaged and non‑disadvantaged pupils through access to high‑quality teaching
· To accelerate progress, ensuring disadvantaged pupils achieve at least expected outcomes, with increasing numbers exceeding expectations
· To improve attendance, engagement and well‑being, enabling pupils to be ready to learn and participate fully in school life
· To broaden horizons and build cultural capital, raising aspirations and preparing pupils for future education and life beyond school
· To ensure that all pupils, despite their backgrounds and starting points, have a sense that they belong, they can achieve and they thrive at Knowleswood.
Our Approach
Pupil premium funding is used strategically and is embedded within wider school improvement systems. Decisions are informed by EEF research and evidence of effective practice and are regularly monitored and evaluated by Governors and the Trust to ensure value for money and sustained impact. While funding is targeted at eligible pupils, approaches are designed to strengthen provision more widely where this disproportionately benefits disadvantaged learners.


Challenges
Leaders have identified the following key barriers to learning and well‑being for disadvantaged pupils within the school community. These challenges inform strategic planning and the targeted use of pupil premium funding.
	Challenge number
	Detail of challenge 

	1
	Early language, communication and vocabulary gaps
A number of disadvantaged pupils enter school with limited oral language, vocabulary and communication skills, which can restrict early access to reading, writing and the wider curriculum through school if not addressed promptly.


	2
	Attendance and punctuality
Irregular attendance, persistent absence and punctuality concerns for some disadvantaged pupils reduce learning time and can negatively affect progress, attitudes to learning and wider outcomes.

	3
	Cultural Capital and Aspirational Exposure. 
Some disadvantaged learners still have limited access to wider experiences within the community; extra-curricular opportunities, visits and aspirational influences and role models. This lack of experience creates additional barriers to learning.

	[bookmark: _Toc443397160]4
	Slow Progress in Reading, Writing and Maths for Disadvantaged Pupils
Data indicates that attainment in reading and writing amongst disadvantaged children is below that of non-disadvantaged children impeding their progress in writing.

Attainment in Reading, Writing & Maths
Ongoing assessments indicate that Reading, Writing & Maths attainment among disadvantaged pupils is below that of non-disadvantaged pupils.

	5
	Emotional regulation, behaviour and mental well‑being
A proportion of pupils experience emotional, behavioural or mental‑health needs that impact their ability to regulate emotions, build positive relationships and engage consistently with learning. Access to external intervention is limited, resulting in delays to the therapeutic support some pupils need to better access learning.



Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Improved early language, communication and reading foundations for disadvantaged pupils
	Disadvantaged pupils demonstrate stronger oral language and early reading skills, enabling improved access to the curriculum across year groups. Progress is evident through internal assessment, classroom practice and improved engagement in reading and writing. This reflects evidence that oral language and early reading approaches have a high impact when implemented consistently. (EEF: Oral Language Interventions; Phonics)

	Improved attendance and punctuality for disadvantaged pupils
	Attendance for disadvantaged pupils improves over time and persistent absence reduces, supporting better engagement and learning. School systems demonstrate consistent, proactive support for families, in line with evidence that sustained, relational approaches are more effective than one‑off incentives. (EEF: Supporting School Attendance)

	Broader experiences and raised aspirations for disadvantaged pupils
	Disadvantaged pupils routinely access enrichment and wider experiences that support engagement, confidence and aspiration. These experiences complement, but do not replace, high‑quality teaching, reflecting evidence that wider strategies are most effective when aligned to core learning. (EEF: Arts Participation; Wider Strategies)

	Improved attainment and progress in reading, writing and maths for disadvantaged pupils
	Assessments show that disadvantaged pupils make stronger progress in reading, writing and maths across the school, with gaps narrowing over time. Teaching shows increasing consistency and effective adaptation, aligned with evidence that high‑quality teaching and targeted academic support deliver the greatest impact. (EEF: Improving Literacy; Teaching and Learning Toolkit)

	Improved emotional regulation, behaviour and readiness to learn
	Disadvantaged pupils show improved emotional regulation and self‑management, leading to increased engagement in learning, reduced low‑level disruption and more consistent participation in lessons. This reflects evidence that whole‑school social and emotional learning approaches, embedded alongside high‑quality teaching, support positive behaviour and academic outcomes. (EEF: Social and Emotional Learning)


Activity in this academic year
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £195.000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Full implementation of Little Wandle phonics (training, coaching and fidelity checks) to secure consistent early reading instruction
	EEF: Phonics (+5 months)
	1,4

	Enhancement of our reading, writing and maths teaching and curriculum planning in line with DfE and EEF guidance.
Teacher release time to strengthen subject knowledge, curriculum coherence and high‑quality teaching in reading, writing and mathematics, ensuring that evidence‑based approaches are consistently embedded across the school. Staff will access subject‑specific CPD, collaborative planning time and high‑quality resources to support implementation with fidelity.
	Reading and writing
The DfE non‑statutory guidance for English draws on evidence‑based approaches to support early language development, reading comprehension and writing composition:
English programmes of study: KS1 and KS2 
The EEF guidance is based on a range of the best available evidence:
Improving Literacy in Key Stage 1
Improving Literacy in Key Stage 2

Maths 
The DfE non‑statutory guidance has been produced in conjunction with the National Centre for Excellence in the Teaching of Mathematics, drawing on evidence‑based approaches:
Mathematics guidance: key stages 1 and 2
1 The EEF guidance is based on a range of the best available evidence:
Improving Mathematics in Key Stages 2 and 3
	4

	Whole-school assessment and provision planning system (Edukey / personalised plans) to support adaptive teaching and consistent implementation
	EEF: Special Educational Needs in Mainstream Schools; EEF: Diagnostic assessment
	4,5

	2nd year – CRL curriculum with Skills Builder integration to broaden curriculum and explicitly teach essential skills
	Skills Builder research and evaluation evidence
	3,4

	Increased staffing ratios in EYFS and KS1 to enable higher‑quality adult–pupil interactions, targeted small‑group teaching (early language/phonics) and quicker feedback, so that disadvantaged pupils secure early foundations and access learning confidently.
	EEF evidence indicates class size reduction has average impact unless it enables different teaching (more high‑quality interactions, feedback and less disruption). The EEF also notes that deploying staff so teachers can work more intensively with smaller groups can be an effective mechanism for impact.”

	1,4,5

	Increase staffing capacity in Year 6 to enable more intensive teaching (e.g. smaller teaching groups for key gaps, higher-frequency feedback and tighter checking for understanding), accelerating progress for disadvantaged pupils ahead of transition
	EEF: Teaching and Learning Toolkit – High quality teaching; effective deployment of staff
	4

	Training for all staff from Positive Regard; deescalation and Team Teach
	EEF: Special Educational Needs in Mainstream Schools
DFE: ‘Use of Reasonable Force’ (up to March 2026) then ‘Restrictive interventions, including use of reasonable force, in schools’ (from April 2026)
	5



Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
Budgeted cost: £155,780   
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Strategic deployment of Teaching and Learning Assistants, to strengthen Quality First Teaching (QFT) and ensure support is targeted, consistent and impactful.

One-to-one support for the most vulnerable learners, providing small group on-the-day interventions
	EEF: Deployment of Teaching Assistants

	1, 2, 5

	Learning Mentor to support development of SEMH plans and coordinate mental health interventions
	EEF: Mental Health Support Research Review

	6

	Inclusion Mentor to support medical and complex SEND needs in The Hub

	EEF: Guidance: Special Educational Needs in Mainstream Schools

	7

	Specialist SEND teacher leading The Hub provision
	EEF: Special Educational Needs in Mainstream Schools – Recommendation 3

	7

	Weekly Speech and Language Therapy (SALT) sessions and targeted EYFS language interventions for identified pupils, supporting the development of early communication, vocabulary and listening skills.

	The EEF Teaching and Learning Toolkit identifies oral language interventions as a high‑impact, evidence‑based approach, particularly effective for young children and those from disadvantaged backgrounds, with an average impact of +6 months’ progress. The ELSEC Interim Evaluation Report (2026) further highlights the positive impact of early, targeted language interventions in EYFS on children’s communication and readiness for learning
	1,4,& 5

	Expansion of therapeutic support: drama therapy, sensory circuits, and SEMH mapping
	EEF Teaching & Learning Toolkit: Social and Emotional Learning (+3-4months), EEF Early Years Evidence Store: Self‑regulation and executive function, EEF: SEMH mapping, Diagnostic assessment
	5

	Implementation of ‘My Happy Mind’ alongside a structured PSHE curriculum using Story Project to support pupils’ social, emotional wellbeing and readiness to learn.

	My Happy Mind’ is an NHS‑backed programme designed to support children’s mental health and emotional wellbeing. The EEF Teaching and Learning Toolkit identifies Social and Emotional Learning (SEL) approaches as having a positive impact on pupils’ outcomes, particularly when implemented as a structured, whole‑school approach. SEL interventions are associated with improvements in behaviour, wellbeing and attitudes to learning, supporting pupils’ engagement and long‑term success
	5

	School‑commissioned Educational Psychologist to provide timely assessment, consultation and guidance for identified pupils with SEND and SEMH needs.

	The EEF: Special Educational Needs in Mainstream Schools guidance highlights the importance of timely access to specialist expertise, including educational psychologists, to support accurate identification of need and effective provision planning.
	5

	School‑commissioned Speech and Language Therapy (SaLT) to provide timely assessment, intervention and guidance for identified pupils with speech, language and communication needs. 
	The EEF Teaching and Learning Toolkit identifies oral language interventions as a high‑impact approach, particularly for pupils from disadvantaged backgrounds, with evidence showing positive effects on language development and later literacy. 
	1,4



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £30,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Senior Leadership Attendance Lead to provide strategic oversight of attendance, ensuring consistent whole‑school systems, early identification of attendance concerns and targeted follow‑up for disadvantaged pupils.

	EEF Supporting Attendance

	2

	Local Authority (LA) Attendance Officer support to strengthen attendance systems and improve attendance for disadvantaged and persistently absent pupils.

	The EEF’s Attendance Interventions Rapid Evidence Assessment (2022) and EEF: Supporting School Attendance highlight the importance of coordinated, multi‑agency approaches, data‑led monitoring and early intervention in improving attendance, particularly for disadvantaged pupils. 

	2

	Free breakfast club
	Evidence from the EEF indicates that breakfast interventions can support improved attendance, punctuality and readiness to learn, with programmes such as Magic Breakfast showing positive impacts when combined with wider attendance strategies.
	2

	An enrichment guarantee for all Pupil Premium pupils, ensuring access to a wide range of curriculum‑linked experiences including educational visits, visitors, workshops and assemblies.

	The EEF Teaching and Learning Toolkit identifies arts participation as having a positive impact on attainment, with evidence indicating an average impact of +3 months’ progress, alongside improvements in engagement and motivation.

	3



Total budgeted cost: £81,780
Part B: Review of the previous academic year
Outcomes for disadvantaged pupils
	Intended outcome
	Success Criteria 
	Outcome of 2024/25

	Attendance of pupil premium children improves. 
	Systems to challenge attendance are in place including Local Authority support. 
 
All children who are persistently absent without good reason are on Local Authority attendance challenge. 

	Attendance for disadvantaged learners improved, and closed on national averages, however, the gains made by disadvantaged learners were outpaced by their non-disadvantaged peers.
Comparison 2023-24 to 2024-25
Overall attendance improved in both cohorts.
 Disadvantaged: +1.3 pp, from 89.8% → 90.1%.
 Non‑Disadvantaged: +1.8 pp, from 94.4% → 96.2%.
Persistent Absentees (PA) fell notably in both cohorts.
Disadvantaged: –3.7 pp, from 28.9% → 25.2%
Non‑Disadvantaged: –10.73 pp, from 15.1% → 16.0%.
The attendance gap widened slightly.
Gap (Non‑Disadv − Disadv): 4.6 pp → 5.1 pp (+0.5 pp).
Unauthorised absence diverged.
Disadvantaged: up +0.2 pp (3.9% → 4.1%).
Non‑Disadvantaged: down –0.43 pp (1.3% → 0.87%).
Resulting gap widened by –0.63 pp.
While challenges remain, the school is committed to narrowing the attendance gap through targeted interventions, consistent monitoring, and proactive support.
The attendance team conducted 23 Panel meetings for children who had fallen into the PA category. 19 / 23 = 83% children’s attendance increased. 5 of these children came out of the PA category. 


	Punctuality of pupil premium children improves 
	Late marks decrease
	The percentage of lates decreased from 2.9% in the 2023/24 academic year to 1.7% in 2024/25, marking a reduction of 1.2pp across this academic year. 
This marked improvement aligns with national research showing that data‑driven punctuality strategies, such as real‑time monitoring, positive incentives, and family engagement can reduce lateness.


	Outcomes in the Year 1 Phonics Screening Check show that pupils eligible for Pupil Premium are moving closer to national attainment levels for non‑Pupil Premium pupils.

	75% of pupil   premium children achieve phonics standard. 
	The school's Read Write Inc. (RWI) consultant provided targeted support to the Phonics Leader, who was appointed to drive improvements in phonics standards across Key Stage 1. This collaboration included bespoke in-school training and ongoing coaching, ensuring a consistent and effective approach to phonics instruction. 
In Year 1, the percentage of pupils achieving the expected standard increased from 60% in 2023-24 to 81% in 2024-25 (NA-80%) overall. 	Comment by Ryan Lewis: This needs updating
Disadvantaged pupils outperformed their peers in 23-24, however at 61% were still below their disadvantaged peers nationally (NA-67%) and below the overall national average of 80%
In 24-25, outcomes for disadvantaged pupils increased to 74%, which was significantly higher than their disadvantaged peers nationally (NA-67%).
The English Hub further supported improvements in this area.

	In school variation between attainment of PP children and non-PP children reduces through school and children in receipt of PP funding achieve inline as their non-PP peers by the end of Year 6. 
	QFT shows adaptation to meet needs of children  
 
Same day interventions delivered to address misconceptions 
 
No in school variation 

	We have strengthened assessment and provision through the introduction of B Squared Connecting Steps, enabling accurate baseline assessment and the tracking of small‑step progress for pupils working below Age‑Related Expectations. This has improved identification and targeting of support, further strengthened by the appointment of a SEND specialist teacher and an Early Years provision specialist.
Leadership capacity has been enhanced through the appointment of a Teaching and Learning Assistant Head, providing focused oversight of instructional quality, targeted observations and effective coaching. Alongside this, summative assessment through NTS ensures pupil progress is monitored consistently and teaching strategies are informed by reliable data.
Adaptive teaching approaches are embedded across the school to meet the needs of all learners, including those eligible for Pupil Premium. Regular assessment cycles and termly pupil progress meetings enable timely intervention, while Pupil Premium funding ensures equitable access to enrichment opportunities, supporting inclusion, engagement and wider development.

	Children in the lowest attaining 20% for reading (nationally) are receiving intervention throughout school. 
	Lowest 20% in each year group identified 
 
Interventions in place 
 
Increasing % of children achieve ARE across school 

	Read Write Inc. has been fully embedded across the Early Years and Key Stage 1 to support the development of early reading skills. Children are assessed regularly to ensure timely and appropriate intervention.
Bug Club is used in Key Stage 2 to provide online reading access for children who may not have books at home, ensuring equitable access to reading resources outside of school hours.
The school has invested in FFT’s Reciprocal Reading programme to improve reading comprehension skills across Key Stage 2, with a focus on developing inference, questioning, clarifying, and summarising strategies. Alongside this, fluency training has been completed and strategies implemented in daily reading sessions. 
Implementation of the Voice 21 Oracy programme aims to enhance oracy across the curriculum, supporting reading through the development of spoken language, vocabulary, and comprehension.
Reading interventions have taken place across all year groups. The progress of these children has been tracked carefully to ensure the interventions were having impact.

	Children have the resources they need to be successful in school. 
	Disadvantage is removed for children by school providing resources e.g uniform and food.
	We have removed barriers to learning by providing school uniform, breakfast support and access to enrichment for all pupils who need it. Universal access to breakfast provision, supported by Magic Breakfast, ensures pupils start the day ready to learn, improving concentration, attendance and engagement.
Practical wellbeing support is embedded across the school, including the provision of water bottles, well‑resourced learning environments and funded school trips, ensuring equity of access and inclusion for all learners. Where pupils are unable to attend school, home‑school tutoring ensures continuity of education.
To further support families, the school works with FareShare to provide subsidised weekly food provision on site, removing stigma and reducing food insecurity. This holistic approach ensures pupils are well supported both in school and at home, strengthening readiness to learn and overall wellbeing.

	Children receive support needed in school to be ready to learn 
	Vulnerable children identified  
 
Children receive support from pastoral team 
 
Support is evaluated on SEMH plan or provision map as appropriate 




	Vulnerable pupils are identified early through teacher observation, home visits and data analysis, enabling swift recognition of barriers to learning, including SEMH needs. Targeted pastoral support is then put in place through one‑to‑one and group interventions, with external agency involvement where appropriate.
Support is carefully planned, delivered and reviewed. SEMH plans and provision maps track interventions and impact, while teachers adapt classroom practice to remove academic, behavioural and emotional barriers. Targeted approaches such as drama therapy and sensory circuits improve regulation, confidence and readiness to learn.
Whole‑school approaches further strengthen wellbeing and progress. My Happy Minds supports positive mental health, while B Squared Connecting Steps enables precise tracking of small‑step progress, ensuring interventions are responsive and pupils’ social, emotional and academic development is sustained.

	Any gaps in children’s knowledge are identified and teaching and learning addresses these gaps, so children have key knowledge to enable them to move on. 
	Children have required knowledge to move on with learning and access next steps in curriculum 
 
QFT shows adaptation to meet needs of children  
 
Same day interventions delivered to address misconceptions 

	Pupils are making steady progress, with assessments showing improving knowledge and skills, although some remain below age‑related expectations. Ongoing formative and summative assessment (including NTS) ensures gaps are accurately identified and addressed through targeted support.
Curriculum delivery has been strengthened through structured schemes such as Kapow, Read Write Inc. phonics, Reciprocal Reading and Voice 21 oracy, supported by subject leadership and external expertise. Teaching is increasingly adaptive, with effective scaffolding, questioning and timely intervention used to address misconceptions and meet diverse needs.
Additional initiatives, including drama therapy, Reading Rockstars, TT Rockstars and wellbeing‑focused enrichment, support confidence, engagement and readiness to learn. While pupils are not yet consistently achieving age‑related expectations, these strategies are securing consistent progress and building strong foundations for continued improvement.




	Intended outcome
	Success criteria
	Outcome of 2024/25

	Disadvantaged pupils develop stronger early language, communication and reading foundations
	Disadvantaged pupils demonstrate improved oral language, vocabulary and early reading skills, enabling stronger access to the curriculum as they move through school. Improvements are evident through classroom practice, engagement and assessment over time. This reflects evidence that oral language and phonics approaches have a strong impact when implemented consistently and early. (EEF: Oral Language Interventions; Phonics)
	Outcomes in early reading and phonics strengthened across EYFS and KS1, reflecting improved consistency in teaching and assessment. Disadvantaged pupils benefited from clearer routines and more targeted support, although further work is needed to secure consistency for all cohorts. This aligns with evidence that structured phonics approaches are most effective when implemented with fidelity. (EEF: Phonics)

	Attendance and punctuality for disadvantaged pupils improve over time
	Attendance for disadvantaged pupils improves and persistent absence reduces, supporting better engagement and learning. School systems demonstrate sustained, relational support for families, aligned with evidence that long‑term, whole‑school approaches are more effective than short‑term initiatives. (EEF: Supporting School Attendance)
	Attendance for disadvantaged pupils improved over the year and systems for monitoring and support strengthened. However, gaps with non‑disadvantaged pupils remain, reinforcing the need for sustained, long‑term attendance strategies rather than short‑term actions. This reflects EEF guidance that attendance improvement requires persistent and relational approaches. (EEF: Supporting School Attendance)

	Disadvantaged pupils make stronger progress in reading and writing
	Disadvantaged pupils make improved progress in reading and writing across the school, with gaps narrowing over time. Teaching shows increasing consistency and effective adaptation to pupils’ needs, reflecting the strong impact of high‑quality teaching supported by targeted academic provision. (EEF: Teaching and Learning Toolkit; Improving Literacy)
	Progress in reading and writing improved for many disadvantaged pupils, particularly where teaching was well adapted and interventions were carefully targeted. Variability between cohorts remains, highlighting the need to further strengthen consistency of high‑quality teaching, in line with EEF guidance. (EEF: Teaching and Learning Toolkit)

	Disadvantaged pupils demonstrate improved emotional regulation and readiness to learn
	Disadvantaged pupils show improved engagement, emotional regulation and behaviour, enabling more consistent participation in learning. This aligns with evidence that well‑embedded social and emotional learning approaches support both wellbeing and academic outcomes. (EEF: Social and Emotional Learning)
	Targeted SEMH and pastoral support contributed to improved engagement and behaviour for identified pupils. Where support was timely and coordinated, pupils were better able to regulate emotions and participate in learning. This reflects evidence that social and emotional learning is most effective when embedded within a coherent whole‑school approach. (EEF: Social and Emotional Learning)

	Disadvantaged pupils access broader experiences that raise aspiration and engagement
	Disadvantaged pupils routinely access enrichment and wider experiences that support confidence, engagement and aspiration. These experiences complement strong academic provision, in line with evidence that wider strategies are most effective when aligned with high‑quality teaching. (EEF: Wider Strategies; Arts Participation)
	Practical support and enrichment opportunities helped remove barriers to participation and supported pupils’ engagement and wellbeing. Evaluation confirms that these approaches are most effective when used alongside, rather than instead of, strong teaching and targeted academic support. (EEF: Wider Strategies)



Externally provided programmes
Please include the names of any non-DfE programmes that you used your pupil premium to fund in the previous academic year (24-25). 
	Programme
	Provider

	My Happy Mind
	NHS

	Drama Therapy 
	Beyond the Margin 

	Read Write Inc
	Ruth Miskin

	Kapow
	Kapow

	FFT reading Reciprocal 
	FFT

	Fare Share
	FareShare

	AP Literacy 
	Alison Philipson – AP Literacy

	The Story Project 
	The Story Project

	Nursery Nook
	James Tunnel – Nursery Nook

	Leading Children Ltd
	Rachel Jacobs – Leading Children Ltd

	A Star Attendance Software
	A Star Attendance

	B Squared Assessment Tool
	B Squared

	Positive Regard
	Well Springs MAT

	RSM Psychology
	Adrienne Sidgwick

	Spring Bank Communication
	Hannah Karnacz



9
